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Words from Writers about Writing 

C H A P T E R 1

Dr. Paul Maier is the Russell H. Seibert Professor
of Ancient History at Western Michigan
University. He is also a Lutheran pastor and has
served as the Second Vice-President of The
Lutheran Church—Missouri Synod. He is a grad-
uate of Harvard University and Concordia
Seminary, St. Louis. On a Fulbright Scholarship,
Dr. Maier also studied at the University of
Heidelberg, Germany, and Basel, Switzerland. Dr.
Maier is the author of numerous articles and
books, both fiction and nonfiction. His historical
documentaries include Pontius Pilate and The
Flames of Rome. He also wrote the best-selling A
Skeleton in God’s Closet and its sequel More Than a
Skeleton: It Was One Man against the World. Dr.
Maier also produced a translation of Josephus—
The Essential Works and The Ecclesiastical History of
Eusebius of Caesarea, and coauthored The Da Vinci
Code: Fact or Fiction?, which critically refuted the
2003 best-seller The Da Vinci Code. Maier has also
written a number of children’s books, including
The Very First Christmas and The Very First Easter.
More than five million Maier books are now in
print in a dozen languages, as well as over 250
scholarly articles in professional journals. Dr.
Maier lectures widely; appears frequently in
national radio, television, and newspaper inter-
views; and has received numerous awards. He has
also produced three four-hour video series dealing
with Jesus, St. Paul, and the Early Church.

Julie Stiegemeyer writes books for children, fea-
ture articles, and Sunday School curriculum. Julie
lives in Fort Wayne, Indiana, where her husband
serves as a pastor. She was born and raised in
Denver, Colorado, and graduated as a Lutheran
teacher from Concordia, Ann Arbor, Michigan.
Later, she received a Master of Arts for Teachers
(MAT) in English Education from Indiana
University. Julie has taught sixth grade in a

Lutheran school as well as English as a Second
Language. She also edited Higher Things: Dare to
Be Lutheran, a quarterly youth magazine. Her
numerous children’s books include Things I See in
Church, Colors I See in Church, Things I Do in
Church, Things I Hear in Church, Things I See at
Easter, Things I See at Christmas, Things I See at
Baptism, Stephen Stands Strong, Saint Nicholas: The
Real Story of the Christmas Legend, Thanksgiving: A
Harvest Celebration, Baby in the Manger, Bright
Easter Day, Bethlehem Night, Mommy Promises, and
Cheep! Cheep! Julie is also an author for the
Growing in Christ Sunday School materials,
numerous journal and magazine articles, and
poetry. She presents at workshops, conferences,
and retreats on topics relating to writing and
growing in the Christian faith.

Paul Maier and Julie Stiegemeyer are dissimilar in
many ways. They grew up in different parts of the
country, went to different schools, and differ in
age and gender. But they also have much in com-
mon. Both came to know of God’s love and care
for them at an early age. Both believe in Jesus as
God’s Son who was born long ago in Palestine to
a virgin named Mary, lived a sinless life and died a
tormented death in our place to redeem and save
us, and who rose victorious from the dead on
Easter morning. Paul and Julie also share a love
for words and a gift for using words in writing to
communicate with others. Both have written
extensively and thank God for the opportunity to
tell and write about Jesus. We asked Paul and
Julie several questions about their experiences in
communicating through writing. Their responses
offer valuable insights for all who desire to grow
in their ability to communicate more effectively
through the use of words, and especially for those
who belong to God through faith in Christ Jesus.
Their responses follow.

This chapter consists of an interview with two respected and well-known authors, Paul Maier and Julie
Stiegemeyer—first, a little bit about them.
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Question: One of the qualities of good writing is
freshness—the quality of creating text that comes
off as real, not contrived or artificial. What
process or strategies do you use to generate ideas
for what to write?

Paul: I’m usually prompted to write in response
to something that puzzles me or even angers
me—a desire to dig deeper for explanations to
answer the whys, to correct bad or sensational
pseudo-scholarship, or to fill an obvious need.
One example of writing to fill a need resulted in
my book, Josephus—the Essential Works. Few peo-
ple were reading the crucially important informa-
tion available in the works of first-century Jewish
historian Flavius Josephus (AD 37–100) because
of the huge amount of his material and the poor
translations of it. I felt that some very valuable
perspectives were being overlooked.

Josephus, for example, supplies about a thousand
times as much data on Herod the Great as does
Matthew’s Gospel. Twice, Josephus refers to
Jesus. His second reference (in Antiquities 20:200)
concerns the episode involving James, whom he
defines as “the brother of Jesus who was called
the Christ” (from Maier’s Josephus—The Essential
Works [Grand Rapids: Kregel Publications,
1994]). Earlier, in the middle of his reports on
Pontius Pilate’s administration, Josephus has a
longer passage on Jesus. For centuries, this had
been dismissed as a Christian interpolation. But
what is doubtless the original wording of
Antiquities 18:63 has now been restored. It reads,
“At this time there was a wise man called Jesus,
and his conduct was good, and he was known to
be virtuous. Many people among the Jews and
the other nations became his disciples. Pilate
condemned him to be crucified, and to die. But
those who had become his disciples did not aban-
don his discipleship. They reported that he had
appeared to them three days after his crucifixion,
and that he was alive. Accordingly, he was per-
haps the Messiah, concerning whom the prophets
have reported wonders. And the tribe of the
Christians, so named after him, has not disap-
peared to this day” (from Schlomo Pines’s An
Arabic Version of the Testimonium Flavinium and Its

Implications [Jerusalem: Israel Academy of
Sciences and Humanities, 1971]).

I’m moved to write because I believe I have
something important that needs to be recorded
so that it may be shared with others. It’s hardly
ever a case of “Gee, what can I write about now
for my next article or book?” I am prompted to
write when I detect unanswered questions, voids
of information, or obvious needs.

Question: Do you enjoy writing?

Paul: Sure. For me another motivation for writ-
ing is just to have fun, which I indulged in the
case of my novels A Skeleton in God’s Closet and
More Than a Skeleton. Though these books
involved doing research and applying what I
learned, the fun came in developing the charac-
ters and giving them personality, placing them in
an interesting setting, and giving them conditions
and stressors to which they must react and
respond.

Question: Fictional books, such as those you
mention, make for a great way to learn about his-
tory while at the same time getting you to think
about your faith and why you believe as you do
about God and the world He has created for us.
How do you begin what must be the enormous
task of writing a piece of historical fiction?

Paul: I begin by doing three things: research,
research, and more research. Careful research is
vitally important if you are writing nonfiction.
But good research also helps fiction. Then, when
you have all the data you need, you superimpose
a good outline on it and start writing. In the case
of fiction, be prepared for exciting changes in the
plot that you hadn’t thought of earlier. In that
sense, one of the great trade secrets of authorship
is this: you can’t believe how close writing is to
reading.

Question: That’s interesting. What exactly do
you mean?

Paul: When you read something, you gain
insights and grow in understanding and percep-
tion because of what the action, thoughts, and
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Teaching and Learning Language Arts
from a Christian Perspective

C H A P T E R 2

First among Subjects

With the exception of religion, language arts
leads all school subjects. First considered and
continually pursued by those on an educational
journey, language arts opens doors for students to
knowledge, exploration, comprehension, and
response in all subject areas. Language arts deals
with communication through words. Words
express human emotions, entertain, motivate, and
inform.

Language arts can be understood and approached
according to the six separate arts of reading, writ-
ing, listening, speaking, viewing, and represent-
ing. These arts are interconnected and are never
experienced in isolation. Nevertheless, three
developmental stages can be identified in emerging
proficiency. First, students need a solid foundation
in communication skills. Upon this foundation
they next build comprehension and develop an
understanding of how to apply their communica-
tion skills. Then, finally, students combine their
abilities and understandings and respond as
informed producers and critical consumers of the
means of communication.

Language arts and all other subjects can be
taught and learned in Christian schools through
the following overall goals, which have been the
hallmark of the Christian education materials
prepared by Concordia Publishing House
through the years. These materials aim to assist
teachers and leaders so that students

• through the Word of God and the work of the
Holy Spirit, may know God, especially His
seeking and forgiving love in Christ, and may
respond in faith and grow into Christian
maturity;

• see themselves as the reconciled, redeemed
children of God and individual members of

Christ’s body, the Church, and live happily in
peace with God, themselves, and their fellow
human beings;

• may be encouraged to express their joy in wor-
ship of God and in loving service to others;

• may, by the grace of God, value all of God’s
creative work in His world and Church, wit-
ness openly to Christ as the Savior of all peo-
ple, and participate actively in God’s mission
to the Church and the world; and

• may joyfully live in the Christian hope of new
life in Christ now and in eternity.

Language Arts and the Things of God

For God’s people, language arts connects with
matters of faith in the following ways:

• God used words to call the world into being.

• He sent Jesus, the Word made flesh, to save us.

• God gives us language so that we may learn
and grow in Him through His Word as it is
heard, read, and studied and as it is received
together with the elements in the Sacraments.

• God blesses us with language to admonish,
comfort, and build up our sisters and broth-
ers in the faith.

• God’s grace leads us to use words to thank,
praise, and petition God and to bring to others
the Good News of Jesus and His forgiving
love.

God Is the Author of Communication

God instituted communication. Through words
and actions, He tells us about Himself. His
majesty and awesome power are revealed to us
through His creation. The psalmist proclaims,
“The heavens declare the glory of God, and 
the sky above proclaims His handiwork” 
(Psalm 19:1).
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When He created our first parents as the crown
of His handiwork, they were holy and interacted
in perfect harmony with God and each other. But
sin destroyed that full and completely satisfying
communion, causing God such anger and
remorse that He later devastated the world in a
great flood, saving only faithful Noah and his
family. Afterward, when sinful pride gained the
upper hand among Noah’s descendants, God
delivered judgment, introducing varieties of
human languages and scattering the human race
throughout the world in separate cultural settle-
ments. God chose from among these a people for
His own and kept alive among them the promise
of a Savior who would come to save all people
from their sins. This promise continued a prom-
ise initially given to our first parents, Adam and
Eve, after the very first sin.

By His own hand, God wrote the Ten Com-
mandments by which He desired His people to
live and delivered them to His people through
the prophet Moses. Through the years, God con-
tinually communicated with the people through
other prophets, telling them about their sin and
its harsh consequences and about the Savior who
would come to take all human sin and its conse-
quences upon Himself.

Moses and other writers recorded the history of
God’s saving actions among His people together
with His promises as God’s Spirit gave them the
very words, thoughts, and ideas to record. “For
no prophecy was ever produced by the will of
man, but men spoke from God as they were car-
ried along by the Holy Spirit” (2 Peter 1:21).

Finally, Jesus, the Savior, was born. The writer of
Hebrews summarizes, “Long ago, at many times
and in various ways, God spoke to our fathers by
the prophets, but in these last days He has spo-
ken to us by His Son” (1:1–2). As He lived and
served God and others in complete and flawless
obedience, Jesus brought healing, truth, and
peace to those touched by His love.

Through His Son, Jesus, God reconciled Himself
and fallen humanity. Long ago, the apostle Paul
wrote these words to describe our Savior to

Timothy: “There is one God, and there is one
mediator between God and men, the man Christ
Jesus, who gave Himself as a ransom for all” 
(1 Timothy 2:5–6). Reconciled with our heavenly
Father, we can now communicate regularly and
even continuously with Him in prayer. In Jesus’
name we may now “with confidence draw near to
the throne of grace, that we may receive mercy
and find grace to help in time of need” (Hebrews
4:16).

After Jesus rose from the dead and ascended bod-
ily into heaven, the Holy Spirit descended upon
believers in Jerusalem. These believers then
began to speak in languages they had not learned,
proclaiming the Good News of Jesus’ forgiveness
and salvation to those of various cultures assem-
bled there from all over the world. By God’s
grace, the barriers in communication that origi-
nated as judgment after the incident at Babel
were set aside by the Holy Spirit so that people
of all languages and cultures might learn of Jesus
and believe in Him. As followers of God through
faith in Christ Jesus, we carry on the work of
those first Christian believers, joining in the task
of bringing the Good News of His forgiveness
and salvation to all people everywhere.

The Ability to Read

Our alphabet represents the letters used in the
words we speak and write to convey meaning.
God has given us the ability to understand the
sounds and symbols we combine and manipulate
in our language to form words, sentences, para-
graphs, and books. God has blessed us with peo-
ple who have translated the most significant of all
books—the Bible—into our own language so that
we can read, hear, and learn the Word of God. In
His Word, God tells us about Himself, specifical-
ly about His person and nature and the salvation
He freely offers through His Son. Further, God
invites and commands us to read and study His
Word as the very means through which He gives
us His gifts.

Considering the meaning and influence God’s
Word had in the life of a young man named
Timothy, Paul reflects, “From childhood you

12
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Using the Twelve Standards for the
English Language Arts Developed 
by the IRA/NCTE

C H A P T E R 3

The International Reading Association and the
National Council of Teachers of English (NCTE)
have developed twelve standards for the English
language arts. These organizations believe that
English language arts standards must be grounded
in what we know about language and language
learning. If the standards do not have this very
important foundation, then they could undermine
our nation’s commitment to educating all students
and to emerging conceptions of literacy. The stan-
dards presented here grew out of current research
and theory about how students learn—in particular,
how they learn language.

The vision guiding these standards is that all stu-
dents must have the opportunity and resources to
develop the language skills they need to pursue
their life’s goals and to participate fully as informed,
productive members of society. These standards
assume that literacy growth begins before children
enter school as they experience and experiment
with literacy activities: reading, writing, and associ-
ating spoken words with their graphic representa-
tions. Recognizing this fact, these standards
encourage the development of curriculum and
instruction that make productive use of the emerg-
ing literacy abilities that children bring to school.
Furthermore, the standards provide ample room
for the innovation and creativity essential to teach-
ing and learning. They are not prescriptions for
particular curriculum or instruction.

The IRA and the NCTE have given permission
for the standards to be included in Concordia
Language Arts Curriculum Guides and to be
elaborated upon to incorporate elements of the
Christian faith. These English language arts stan-
dards are included as follows, together with a dis-
cussion of how these standards may be uniquely
applied in Lutheran schools.

1. Students read a wide range of print and non-
print texts to build an understanding of texts,
of themselves, and of the cultures of the
United States and the world; to acquire new
information; to respond to the needs and
demands of society and the workplace; and
for personal fulfillment. Among these texts
are fiction and nonfiction, classic and con-
temporary works.

God has gifted humans with amazing intellectual
capacities. Among these is the ability to represent
thoughts and concepts as symbols and to record
information through these symbols so that it may
be retrieved by the recorder or by others at a later
time. Through reading and writing, we communi-
cate with purposes of informing, enlightening,
entertaining, and motivating. Through the words
God Himself has caused to be written, we have
come to know not only God’s will for our lives,
but also the means of salvation He offers freely
through His Son, our Savior.

Because we are able to read, we are able to learn
about life in other periods of time, including the
beginning of the human experience in the Garden
of Eden and the eternal joy we will one day know
and forever experience in heaven. We can read
about life in other parts of the world and about
our explorations into the reaches of space.

Very young children can experience print as they
interact with story books and other age-appropri-
ate materials. They can take part in discussions
about the characters and plot and project what
they think may happen next as the story unfolds.
As parents, siblings, and caregivers read and tell
stories from the Bible, children learn about God’s
power and might and their uniqueness as children
individually loved, created, and saved by God.
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As children grow, they learn to experience increas-
ing varieties of reading materials from numerous
contexts and written for many purposes. These
include the Bible and devotional material, articles,
books, novels, newspaper and magazine articles,
poetry, plays, personal and family documents, ref-
erence materials, journals, letters, and games.

Spoken and visual texts also assist students in
learning the interconnectedness of various forms
of communication. As children grow, they do
well when encouraged to read those texts that are
relevant, in line with individual interests, and at
various levels so that they are able to both im-
prove reading fluency and experience the chal-
lenge and mastery of more difficult texts.

Through a variety of reading materials, children
will be able to recognize and reflect upon the
elements common among all people. All are
under the curse of sin and need a Savior. Jesus
Christ came to redeem and save all people. Long
ago, He took upon Himself the punishment for
all the sins ever committed. Understanding these
things helps the children of God to share the
Good News of Jesus with those who have not yet
heard and do not yet believe.

2. Students read a wide range of literature from
many periods in many genres to build an
understanding of the many dimensions (e.g.,
philosophical, ethical, aesthetic) of human
experience.

Like a good friend, a good book teaches us about
the world, about others, and about ourselves.
Literary works record the essence of humanity.
Through many literary genres, the human expe-
rience is recorded and finds creative expression.

As children experience a variety of genres, they
become familiar with metaphor, imagery, rhyme,
and other figurative devices. They learn to iden-
tify and understand characters and plot, conflict
and tension, climax and resolution. They become
able to differentiate between fantasy and reality,
fact and fiction.

Literary texts provide students with the opportu-
nity to grow as they reflect on the dilemmas faced
by others, their actions, and the consequences

that result from these actions. As children of God
through faith in Christ Jesus, students can learn
to discern whether a character’s attitudes, actions,
and behaviors reflect the old sinful nature into
which all of us are born or the new nature
imparted to believers in Baptism, which God’s
Spirit daily causes to arise. They can learn to
understand that each follower of Jesus remains
simultaneously saint and sinner and needs the for-
giveness and strength our God promises to
impart through Christ Jesus, our Lord.

3. Students apply a wide range of strategies to
comprehend, interpret, evaluate, and appre-
ciate texts. They draw on their prior experi-
ence, their interactions with other readers
and writers, their knowledge of word mean-
ing and of other texts, their word identifica-
tion strategies, and their understanding of
textual features (e.g., sound-letter correspon-
dence, sentence structure, context, graphics).

As children grow in reading proficiency, many
different skills and understandings come into
play. Children realize what they must give to the
reading process in order to achieve the desired
result. In becoming familiar with a variety of
genres, they come to know what each genre will
require of them. They come to know, for exam-
ple, that locating information in a phone book
requires a different skill set than reading a short
story—although both require the ability to work
with words. Children also need to acquire a vari-
ety of strategies for understanding and evaluating
spoken and visual language. Comprehension
occurs when readers are able to take in and
process information correctly and appropriately
and to make the necessary application of this
knowledge in their life.

Ongoing dialogue that occurs throughout the
reading process helps students to make predic-
tions and then to modify their predictions as
more information or clues become available.
Finally, they are able to reach conclusions and
explain their conclusions by virtue of what they
have read. Students demonstrate the ability to
interpret text when they apply its meaning in
their lives. They evidence competency in evaluat-
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Language Arts Curriculum Standards
for Students in Grade 6
This chapter includes language arts standards that have been compiled from the individual state depart-
ments of education. They are organized, grade by grade, into the following five areas:

1. Reading

2. Literature

3. Writing

4. Speaking, Listening, and Viewing (Media Literacy)

5. World Languages

The Concordia standards have been systematized according to the following numerical designations to
indicate grade level, area, category, and performance objective:

• The first digit indicates the grade level (e.g., the 2 in 2.5.1.3 designates that the performance expecta-
tion is for grade 2).

• The second digit indicates the area of language arts, as listed above, addressed by the standard (e.g.,
the 5 in 2.5.1.3 designates that the standard is in the area of World Languages).

• The third digit identifies a category within the area. These categories are the same at every grade level
(e.g., the 1 in 2.5.1.3 relates to the category Use the target language to develop an understanding of customs,
arts, literature, history, and geography associated with its use, which is the first category of World Languages
at every grade level).

• The fourth digit indicates the number of the specific performance expectation. These expectations will
vary from level to level (e.g., 2.5.1.3, as found in the World Languages area of the grade 2 standards
relating to the category Use the target language to develop an understanding of customs, arts, literature, history,
and geography associated with its use, refers to the third item in that category).

Chapter 5 provides faith-integration activities organized by category. These activities provide many
opportunities to teach aspects of the Christian faith in conjunction with each area of the language arts
curriculum. Each activity is keyed to a specific performance expectation.

A complete list of language arts standards performance expectations for this grade level is provided on
the remaining pages of this chapter.

21

C H A P T E R 4
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R E A D I N G
6.1 Sixth-grade students will acquire reading skills and fluency to gain information

and ideas, while using strategies for constructing meaning that connect what is
read to present understandings so as to build a strong foundation for growth
as lifelong learners.

6.1.1 Develop reading proficiency.

6.1.1.1 Apply decoding strategies to read unknown words.

6.1.1.2 Read narrative and expository text fluently and accurately and with appropriate pacing,
intonation, and expression.

6.1.1.3 Adjust reading rate to support comprehension of text.

6.1.1.4 Evaluate reading progress, apply goal-setting strategies, and monitor progress in meet-
ing goals.

6.1.2 Build an extensive vocabulary.

6.1.2.1 Distinguish denotative and connotative word meanings.

6.1.2.2 Identify word parts such as prefixes, suffixes, and root words.

6.1.2.3 Identify origins and meanings of frequently used foreign words in English, and use them
accurately in speaking and writing.

6.1.2.4 Recognize and interpret figurative expressions, such as similes, metaphors, and words
with multiple meanings.

6.1.2.5 Explain shades of meaning in related words.

6.1.2.6 Demonstrate the ability to effectively use the dictionary, thesaurus, and glossary.

6.1.2.7 Check expository text for unknown words or words with unusual meanings, using word,
sentence, and paragraph clues.

6.1.3 Comprehend what is read.

6.1.3.1 Apply pre-reading strategies, setting a purpose and rate for reading.

6.1.3.2 Self-question, self-correct, infer, visualize, and predict and check by using a cuing system
while reading.

6.1.3.3 Apply post-reading strategies, reflecting, analyzing, and drawing conclusions.

6.1.3.4 Analyze text that uses the compare-and-contrast organizational pattern.

6.1.3.5 Connect and clarify main ideas by identifying their relationships to others sources and 
topics.

6.1.3.6 Clarify understanding of texts by creating outlines, logical notes, summaries, or reports.

6.1.3.7 Study charts, graphs, maps, and displays to find information that helps clarify, explain,
and connect concepts.

6.1.3.8 Identify major themes and supporting details.

6.1.3.9 Determine the adequacy and appropriateness of the evidence for an author’s conclusions.

6.1.3.10 Distinguish fact and opinion, giving examples from the text.

6.1.3.11 Demonstrate understanding of a variety of texts (narrative, expository, technical, 
persuasive).

6.1.3.12 Apply reading content to self and others.

6.1.4 Read for a purpose.

6.1.4.1 Locate and apply information in titles, tables of contents, and glossaries.
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Information and Activities
for Integrating the Faith as Keyed
to Grade 6 Standards
The language arts standards included in this chapter have been compiled from the individual state
departments of education and organized, grade by grade, into the following five areas:

1. Reading

2. Literature

3. Writing

4. Speaking, Listening, and Viewing (Media Literacy)

5. World Languages

The Concordia standards have been systematized according to the following numerical designations to
indicate grade level, area, category, and performance objective as described on the first page of chapter 4.

Performance expectations are numbered sequentially (e.g., 2.5.1.3 is found in grade 2, in the area of
World Languages, relating to the category Use the target language to develop an understanding of customs,
arts, literature, history, and geography associated with its use, and is the third item in that category). A com-
plete list of language arts standards performance expectations for this grade level is provided in chapter
4.

On the pages of chapter 5, you will find an easy-to-reference two-column format for faith integration
with the language arts standards. The left-hand column under the heading “Information by Topic” pro-
vides helpful teaching background information and insights relevant for integrating some aspect of the
Christian faith. The number following the topic identifies the performance expectation to which the
topic relates (see chapter 4). Beside each entry, in the right-hand column under the heading “Discussion
Points/Activities,” you will find ideas helpful for planning and organizing student learning experiences
that reinforce and expand upon these faith connections.

Be sure to consult the index at the end of this volume for a complete listing of topics and where they
may be found.

C H A P T E R 5
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INFORMATION BY TOPIC DISCUSSION POINTS/ACTIVITIES

R E A D I N G

Decoding helps students recognize all words
with greater frequency, both the regular (rule-ori-
ented words) and the irregular (the exceptions to
the rule). Since comprehension falters when
decoding is unsuccessful, it is necessary to teach
students quick and accurate ways to decode so as
not to interrupt their reading. If students are read-
ing and come across a word they don’t recognize,
ask them what would make sense in place of this
unknown word. Another helpful hint to decoding
is to tell the student to skip the word, read on, and
then reread to determine what word may go in
that spot. Another way to decode is to look at
chunks of the word or word parts that the student
knows and work out the unknown word from that
point of view. Comment that portions of God’s
Word were also written so that some decoding is
required. Consider for example Ezekiel 34:11–16.
Ask, “Who are the Shepherd and sheep described
in this portion of Scripture? How are the injured
bound up and the weak strengthened?” (6.1.1.1)

• On the Concordia Theological Seminary Web
site, scroll down to Pastoral Helps, and choose a
sermon to print and read. Pick out one paragraph
from the sermon to first read out loud. Then, read
the paragraph again and highlight any words you
do not know. Go back over the highlighted words,
and use decoding strategies to determine their
meanings in the context of the sermon. What does
this sermon tell us about Jesus?
• Play Faith Word of the Week by writing a sig-
nificant and relevant faith word and placing it in a
ballot box at the front of the room. Do this as
many times throughout the week as you choose.
On Friday, your teacher will open the ballot box,
select a word, and allow the person who nominat-
ed the word to explain why the word was impor-
tant that week. Add the word to the Word Wall so
everyone can practice saying and using the word.

6.1 Sixth-grade students will acquire reading skills and fluency to gain information
and ideas, while using strategies for constructing meaning that connect what
is read to present understandings so as to build a strong foundation for
growth as lifelong learners.

6.1.1 Develop reading proficiency.

Decoding Strategies

Fluency, Accuracy, Pacing, Intonation, and Expression; Reading Narrative and Expository
Text with

Start with a discussion on the difference
between narrative text and expository text. Explain
that narrative text tells a story while expository
text provides informative. Both use details, vivid
verbs, and adjectives to describe the scene. To keep
an audience interested when reading texts aloud,
use appropriate pacing, intonation, and expression.
Using a children’s book that is well known—for
example, The Cat in the Hat—read to the class first
in a monotone voice, and have the students tell
you what you’re doing wrong. Then, read it again
in a more natural voice. Read Luke 10:25–37 to
the class. Ask whether you have just read narrative

• Choose an expository passage from the Bible
(e.g., Genesis 1—the creation account) and one
that is primarily narrative (e.g., Matthew
27:11–26—Jesus before Pilate). Listen to a volun-
teer read each. Determine how the forms are dif-
ferent. Then discuss how the inspired Word uses
both forms to express faith. In your own life, how
do you share God’s Word? Do you use an exposi-
tory form, explaining who Christ is, or do you use
a narrative form, sharing Christ’s story with an
unbeliever? Journal how you have most recently
shared the Good News or how you can share the
Good News soon.
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or expository text. (Narrative) Continue by read-
ing Luke 10:38–39. Ask the same question.
(Narrative) Now read a portion of Genesis 5 for
the students to categorize. (Expository) Comment
that both types of writing (as well as others) are
used in God’s Word to tell of His unfolding plan
to redeem and save us and all people. (6.1.1.2)

• A parable is a form of storytelling that Jesus
used often. Why do you think parables were so
effective? Why would telling a story help the lis-
teners to better understand what Jesus was saying?
Divide into groups, each choosing a parable from
the Gospels. Each group must come up with a
way of acting out its parable using appropriate
intonation and expression. Then journal what
message Jesus is offering to His followers, then as
well as now.

Reading Rate Adjusted to Support Comprehension

Most sixth graders readily acknowledge that
they need to read a fiction book differently than a
social studies textbook. What they may not realize
is that one major difference is how fast they read
it. The realization of the need to adjust the rate of
reading will be important for students to bear in
mind as they advance to reading higher level nov-
els as well. Discuss, “Why do we sometimes give
in to the temptation to read portions of God’s
Word too fast?” In your discussion, affirm ideas
such as we may read rapidly because we know the
story. We may not think about the account and
how God’s Spirit would have us apply that portion
of Scripture to our lives today. Comment also that
the devil would have us become distracted or
unfocused on what we are reading so that we miss
the power God’s Spirit desires to give us. Review
the Third Commandment in connection with this
discussion. (6.1.1.3)

• Read Mark 4:35–41 and 1 Thessalonians 4:1–7.
You have one minute to read both selections.
When the time is up, recall everything you can
about each text. Most likely, you will remember
more about the more familiar story of Jesus calm-
ing the storm. Discuss why that is the case.
• Choose two different Christian fiction books—
one at about a first-grade reading level and one at
about an eighth-grade level. Read both to your
classmates at varying speeds. Discuss why the
lower level one was easier to understand at a fast
pace than the upper level one. Review the Gospel
of Mark. Many young people prefer reading Mark
to the other Gospels because of the direct and
straightforward manner in which Mark writes.

Reading Skills, Evaluation, Goal Setting, and Monitoring of

Many schools use computerized reading pro-
grams such as Accelerated Reader or Reading
Counts to supplement their reading programs.
Using these programs, you can assist your students
in setting goals and evaluate and monitor their
progress. If you do not have such programs, you
can still find ways to achieve these same goals.
Remember to take time periodically to reflect on
the progress realized in achieving the goal. What
role do goal setting and evaluating and monitoring
progress have in the Christian life? Comment that

• One goal of many Christians is to read through
the entire Bible in a year. Set daily and weekly
goals for yourself in the reading of God’s Word
and books by Christian authors. Work with the
others in your class to determine how much of
the Bible you will be able to read through during
the school year. Plan an appropriate time frame
to read the allotted amount and a strategy for
achieving this goal. (Maybe you could devote the
first ten minutes or the last ten minutes of the
day.) Be sure to allow time for any discussion or
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A
Accuracy, Reading 6.1.1.2
Alliteration 6.1.5.4
Analyzing 6.1.3.3
Applications, Preparing 6.1.4.3
Appositives 6.3.1.3
Archetypal Patterns 6.2.1.6
Arguments, Emotional and Logical 6.2.3.4,

6.4.2.7
Audience 6.2.1.1, 6.3.1.10, 6.3.3.7
Autobiographies 6.3.4.7

B
Biases 6.4.2.6
Biographies 6.3.4.7
Business Communications 6.3.4.7

C
Careers Using a Second Language and Cultural

Knowledge 6.5.1.9
Categories, Organizing by 6.3.3.2
Cause and Effect 6.1.5.2, 6.2.1.2
Character 6.1.5.2, 6.2.1.2, 6.2.1.3, 6.2.2.2, 6.2.3.1
Characters and Plot, Contrived or Realistic

6.2.3.3
Charts, Graphs, Maps, and Displays 6.1.3.7
Citations 6.1.5.7, 6.3.5.6
Clauses, Main and Subordinate 6.3.1.3
Climactic Order, Organizing by 6.3.3.2
Communication and Cultural Differences

6.4.1.12
Communication, Tone, Mood, and Emotion in

Oral 6.4.2.2
Communication, Verbal and Nonverbal 6.4.2.1
Comparing and Contrasting 6.1.3.4, 6.3.3.2
Compositions, Expository 6.3.4.2
Compositions, Persuasive 6.3.4.4
Conclusions, Drawing 6.1.3.3
Conclusions, Evidence for 6.1.3.9
Conflict and Resolution 6.2.1.2
Content, Applying Reading 6.1.3.12
Cuing System, Using a 6.1.3.2
Culture, Art, Dance and Music of a Target 6.5.2.8
Culture, Careers Relating to a Target 6.5.2.9

Culture, Contributions of a Target 6.5.1.5
Culture, Holidays of a Target 6.5.1.4
Culture, Music, Instruments, Sports, and Games

of a Target 6.5.1.7
Culture, Products of a Target 6.5.1.1
Culture, School and Community Celebrations of

a Target 6.5.2.6
Culture, Social Practices, Customs, and

Perspectives of a Target 6.5.1.3
Cultures, Understanding 6.2.2.9, 6.2.3.5

D
Decoding Strategies 6.1.1.1
Design, Principles of 6.3.2.4
Dictionary, Using a 6.1.2.6
Directions 6.3.4.7
Directions, Following Multistep 6.1.4.5
Discussions, Effective Strategies for 6.4.1.10
Documents Created Using Word-Processing

6.3.2.4
Documents, Formatting 6.3.1.9, 6.3.2.4
Documents, Functional 6.1.4.4
Drama 6.1.5.1
Dramatic Script, Reading Expressively from a

6.4.1.13

E
Editorials 6.3.4.7
Essays 6.3.4.7
Evidence to Support Claims and Statements

6.3.3.4
Expository Text 6.1.1.2, 6.1.2.7, 6.1.3.11
Expression, Reading 6.1.1.2

F
Fact and Opinion 6.1.3.10
Fiction 6.1.5.1, 6.2.1.2, 6.2.1.4
Figurative Expressions 6.1.2.4
Figurative Language 6.1.5.4, 6.4.1.11
Flashback 6.2.1.5
Fluency, Reading 6.1.1.1, 6.1.1.2, 6.1.1.3
Folklore and Tradition 6.2.2.6
Foreign Words in English 6.1.2.3
Foreshadowing 6.2.1.5
Format 6.3.3.7

I N D E X

93
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G
Glossary 6.1.2.6, 6.1.4.1

I
Ideas, Relating to Main 6.1.3.5
Ideas, Talking through 6.3.2.1
Idiomatic Expressions 6.5.1.6
Imagery 6.2.1.5
Importance, Organizing by 6.3.3.2
Inferences 6.1.3.2, 6.1.5.8
Intonation, Reading 6.1.1.2

J
Journals 6.3.4.7

K
Keyboarding 6.3.1.11

L
Language and Sentence Structures, Varying

6.3.3.5
Language Countries and Communities,

Information and Viewpoints Related to the
Target 6.5.2.4

Language, Conversing in a Target 6.5.2.1
Language, Events or Experiences in a Target

6.5.2.5
Language, Literature and Media of a Target

6.5.2.3
Language, Responding to Directions in a Target

6.5.2.2
Language, Written Communication in a Target

6.5.2.7
Languages and Cultures, Business and Work

Relationships across 6.5.1.8
Letters 6.3.1.5, 6.3.4.7
Listening Behaviors 6.4.1.2
Listening for Main Ideas and Concepts 6.4.1.6
Listening, Purposes for 6.4.1.1
Literary Devices 6.2.1.5
Literary Themes, Insights, and Issues 6.2.2.8
Literary Works from Various Historical Periods

6.2.3.2
Literary Works, Classical 6.2.2.1
Literature and History 6.2.2.7
Literature, Written Responses to 6.3.4.3

M
Media, Judgments about Messages in 6.4.2.5
Media, Structural Features of Popular 6.1.4.2
Memos and Other Career-Related Documents

6.3.4.8
Message, Identifying the 6.2.1.1
Metaphor 6.1.2.4, 6.2.1.5
Mood or Perspective, Words or Techniques

Influencing 6.2.2.4
Mood, Setting a 6.1.5.2
Myth 6.2.2.6

N
Narrative Text 6.1.1.2, 6.1.3.11
Narratives, Creating 6.3.4.1
Nominative and Objective Case 6.3.1.2
Nonverbal Cues, Using 6.4.1.9
Notes, Taking 6.1.3.6, 6.3.5.4

O
Onomatopoeia 6.1.5.4, 6.4.2.3
Opinions, Supporting 6.4.1.7
Outlines 6.1.3.6

P
Pacing, Reading 6.1.1.2
Parts of Speech 6.3.1.2
Persuasion 6.1.3.11, 6.1.5.8
Persuasive Techniques 6.4.2.4, 6.4.2.6
Plagiarism 6.3.5.7
Planning Writing Using Graphic Organizers

6.3.2.2
Plays 6.3.4.7
Plot and Resolution 6.1.5.2, 6.2.1.2, 6.2.2.2
Poems 6.1.5.1, 6.3.4.7
Poetry, Tone or Meaning Conveyed in 6.2.2.5
Point of View 6.1.5.2, 6.2.1.1, 6.2.1.7
Possessive Pronouns 6.3.1.2
Post-reading Strategies 6.1.3.3
Predicting and Checking 6.1.3.2
Prefixes 6.1.2.2
Prepositional Phrases 6.3.1.3
Pre-reading Strategies 6.1.3.1
Presentations, Characteristics of Effective 6.4.1.4
Presentations, Planning 6.4.1.5
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Presentations, Purpose of 6.4.1.8
Problem and Resolution 6.2.2.3
Problem-Solving Processes 6.1.5.2
Proofreading 6.3.2.5
Propaganda 6.1.5.8, 6.4.2.4
Punctuation 6.3.1.4
Puppet Play, Script for a 6.4.1.14
Purpose in Writing 6.2.1.1, 6.3.1.10, 6.3.3.7

Q
Quoted Material, Citing 6.3.5.6

R
Reading Rate 6.1.1.1, 6.1.1.2, 6.1.1.3, 6.1.3.1
Reading Skills, Evaluating and Monitoring

6.1.1.4
Reading, Purpose for 6.1.3.1
Reasoning, Fallacious 6.1.5.8
Reflecting 6.1.3.3
Reports, Writing and Creating 6.1.3.6, 6.3.2.3,

6.3.4.7
Research Papers, Developing 6.3.5.5
Research, Planning 6.3.5.2
Research, Questions to Guide 6.3.5.1
Resources to Explore, Verify, Define, and

Investigate Issues 6.3.5.3
Rhetorical Devices, Using 6.4.2.3
Root Words 6.1.2.2

S
Self-questioning and Self-correcting in Reading

6.1.3.2
Sentence Structure 6.3.1.1, 6.3.1.8, 6.3.3.5
Sentences, Simple, Compound, and Compound-

complex 6.3.1.1
Setting 6.1.5.2, 6.2.1.2, 6.2.2.3
Simile 6.1.2.4, 6.2.1.5
Sources, Primary and Secondary 6.1.5.10
Spatial Order, Organizing by 6.3.3.2
Spelling 6.3.1.6, 6.3.1.7
Stereotypes 6.4.2.6
Stories 6.3.4.7
Style 6.2.1.1, 6.3.3.7

Subject and Verb Agreement 6.3.1.2
Suffixes 6.1.2.2
Summaries 6.1.3.6, 6.3.4.6
Summarizing and Questioning Information

6.4.1.3
Symbolism 6.2.1.5

T
Table of Contents 6.1.4.1
Technical Text 6.1.3.11, 6.3.4.5
Text Features That Clarify Meaning 6.1.5.3
Text, Electronic 6.1.5.9, 6.3.3.3
Text, Informational 6.1.5.5
Text, Organizational Features of Electronic

6.3.3.3
Text, Sequential or Chronological Order in a

6.1.5.6
Theme 6.1.3.8, 6.2.1.2, 6.2.3.1
Thesaurus, Using a 6.1.2.6
Titles 6.1.4.1
Tone 6.2.1.1, 6.2.1.2, 6.2.2.5, 6.3.3.7

U
Understanding Self through Literature 6.2.3.6

V
Verbal and Nonverbal Communication,

Culturally Appropriate 6.5.1.2
Visualizing 6.1.3.2
Voice 6.2.1.7, 6.3.1.10

W
Word Choices, Varying 6.3.3.5
Word Meanings, Denotative and Connotative

6.1.2.1
Words, Shades of Meaning in Related 6.1.2.5
Words, Unusual 6.1.2.7
Writing Improvement, Goals for 6.3.2.6
Writing to Match Purpose 6.3.3.1
Writing, Cursive 6.3.1.9
Writing, Forms of 6.3.3.7, 6.3.4.7
Writing, Revising 6.3.3.6
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